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 H$Yr EH$Xm H$m°boObm OmVmo¶ Ag§ Zoh_rM 
VéU VéUtZm dmQ>V§...
 ñdV…À¶m AmemAmH$m§jm Agbobr EH$ ì¶º$s 
åhUyZ OJÊ¶mM§ ñdmV§Í¶ _bm H$m°boOM XoB©b ¶mMr 
Ë¶m§Zm AJXr ImÌr AgVo.
 Va§Jhr AgmM EH$... nU Ë¶mbm Oo H$m°boO 
hd§ hmoV§, Ë¶m H$m°boO_Ü¶o àdoe {_iÊ¶mMr g§Yr \$º$ 
EH$m Q>³³¶mZo hþH$br hmoVr. ZmB©bmOmZo Ë¶mÀ¶m Xþgè¶m 
ng§VrÀ¶m H$m°boO_Ü¶o Ë¶mbm àdoe ¿¶mdm bmJbm hmoVm. 
‘‘Xa e{Zdma-a{ddma {_Ìm§gmo~V {\$am¶bm Z OmVm Am{U 
Z IoiVm Aä¶mg Ho$bm AgVm Va...,’’ Vmo {IÞnUo 
åhUmbm. Va§JÀ¶m AmB©dS>rbm§Zr Ë¶mbm {XdgmMo 
~mam-~mam Vmg Aä¶mg H$aVmZm nm{hb§ hmoV§, Ë¶m_wio 
Amnë¶m _wbmbm AOyZ Mm§Jbo JwU {_im¶bm hdo hmoVo 
Ag§ Ë¶m§Zmhr dmQ>b§M. na§Vw _mZ{gH$ VmUm_wio {Z_m©U 
hmoUmè¶m Ymo³¶m§Zm Amnbm bmS>H$m ~ir nSy> eH$Vmo ¶m 
^rVrZo Ë¶m§Zr Ë¶mM§ H$m¡VwH$M Ho$b§ Am{U gm§ËdZgwÕm.
 _hm{dÚmb¶mÀ¶m n{hë¶m {Xder Va§J EH$X_ 
EoQ>rV MmbV _oZ JoQ> _YyZ AmV {eabm. AWm©VM 
Ë¶mÀ¶mgmaIo ~aoMOU hmoVo. Vmo nm¶è¶m MTy>Z Xþgè¶m   
_Oë¶mda Ë¶mÀ¶m dJm©V OmD$Z n{hë¶mM ~mH$mda 
~gbm. Ë¶mZo AmOy~mOybm nm{hb§ Va gJio ~mH$ ZrQ> 
EH$m am§JoV \$ù¶mH$S>o Vm|S> H$ê$Z bmdbo hmoVo. BV³¶mV 
~ob dmObr. YmdV niV dJm©V ¶oUmè¶m gJù¶m 
{dÚmÏ¶mªZr Va§JÀ¶m _mJo Agboë¶m ~mH$m§da ^am^a 

OmJm nQ>H$mdë¶m; EH$_oH$m§H$S>o nmR> Am{U \$ù¶mH$S>o 
Vm|S> H$ê$Z! EH$ {ejH$ hmVmV H$mhr nwñVH§$ KoD$Z 
dJm©V Ambo, Ë¶mjUr gJio {dÚmWu CRy>Z C^o ahmV 
Ë¶m§Zm ‘JwS> _m°{ZªJ’ åhUmbo. ‘~gm, ~gm, _wbm§Zm’, EH$ 
J§^ra, IOm©Vrb AmdmO Ambm. ‘¶w{Z\$m°_© Zmhr, emioMr 
Xáa§XoIrb ZmhrV Varhr H$mhr doJi§ H$m OmUdV Zmhr!’ 
Va§J {dMmamV hadyZ Jobm...
 {eH$Ê¶mMm ì¶dhma CÎm_ ìhmdm ¶mgmR>r 
Amdí¶H$ Vo gJi§ Zoh_rÀ¶m nÕVrZo ZrQ>M AmIbob§ 
hmoVo - hmVmV EH$ nwñVH$ Agbobo ga, EH$ ì¶mgnrR> 
Ë¶mda EH$ Q>o~b, EH$ \$im Am{U H$mhr eãX d 
dm³¶ AYmoao{IV H$aÊ¶mgmR>r a§JrV ISy>. dJm©Vbm Vmg 
g§nÊ¶mnydu WmoS>m doi H$mhr {dÚmÏ¶mªÀ¶m e§H$m§Mo {ZagZ 
H$ê$Z {Xë¶mZ§Va {d{eîQ> _wXVrV nyU© H$aÊ¶mgmR>r EH$ 
AgmBZ_|Q> XoD$Z hm dJ© g§nbm. _J AOyZ EH$ Xþgam 
dJ©, doJioM {ejH$, Zdm {df¶ Am{U {eH$dÊ¶mMr 
{ZamirM nÕV, na§Vw Vrhr H$YrVarM! H$Yr dmMZ 
Am{U Ë¶mZ§Va MMm©, dmX{ddmX, H$YrVar Aä¶mg qH$dm 
Hw$R>ë¶mem {R>H$mUmbm ^oQ>. na§Vw ¶mVrb àË¶oH$ dJm©Mm 
eodQ> hm {dÚmÏ¶mªZm AgmBZ_|Q> qH$dm EImXm àmoOo³Q> 
H$am¶bm gm§JÊ¶mZoM Pmbm. Va§JÀ¶m _ZmV {dMma 
Ambm, AmVm J«oS>g² Iyn _hÎdmÀ¶m AmhoV.
 Va§Jbm Zoh_rM àíZ nS>m¶Mm, àmoOo³Q> Am{U 
AgmBZ_|Q²>g H$aUo ¶m {eH$Ê¶mgmR>r CÎm_ à{H«$¶m AmhoVM 
- na§Vw hr nÕV Aä¶mgH«$_ doioV nyU© H$aÊ¶mgmR>r EH$ 

Va§J...
{eH$Ê¶mÀ¶m Imob g_wÐmV _mabobm gya 
A§Ow Cßnb
ghg§MmbH$, MSFDA
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A{YH$ gmo¶rñH$a nÕV åhUyZ Va ñdrH$mabr Zgob Zm? 
 Ë¶mbm Ag§ ImÌrZ§ dmQ>Ê¶mM§ H$maU EH$Xm 
AgmBZ_|Q> nyU© H$ê$Z {Xë¶m Am{U Ë¶m§Zm J«oS>g²           
{_imë¶m H$s Vmo {df¶ g§nm¶Mm. ZdrZ {df¶mbm 
AmYrÀ¶m {df¶mer OmoSy>Z KoÊ¶mgmR>r {OW§ {ejH$ 
Am{U {dÚmWu XmoKm§H$S>o hr AdH$meM H$_r hmoVm, {VWo 
{df¶mMm dJm©~mhoarb OJmer g§~§Y OmoS>U§ Va gmoSy>ZM 
Úm!
 Á¶mà_mUo {eH$dÊ¶mMr EH$ {d{eîQ> nÕV 
Amho, Ë¶mMà_mUo {eH$Ê¶mMr EH$ nÕV {dÚmÏ¶mªgmR>rhr 
R>abobr Amho. Aä¶mgH«$_ gÌm§_Ü¶o {d^mJbm Amho Am{U 
{df¶ dJm©Vrb Vmgm§_Ü¶o {d^mJbo AmhoV. {dÚmÏ¶mªZr 
{df¶mZwgma Ë¶m Ë¶m dJm©V OmUo, AgmBZ_|Q> AWdm 

àmoOo³Q> nyU© H$aÊ¶mgmR>r Iyn _ohZV KoUo Am{U ho 
H$aVmZm {eH$Ê¶mMr {d{eîQ> nÕV d {eñV 

nmiUo ho {dÚmÏ¶mªH$Sy>Z Ano{jV Amho. 
{dÚmWu narjobm ~gVmV, J«oS>g² 

{_idVmV Am{U nwT>À¶m dJm©V 
OmVmV. ¶m MmH$moar~ÕVo_wio 
OrdemñÌmM§ J{UVmer, 
B{VhmgmM§ gm{hË¶mer 
Am{U nwT>o OrdemñÌmM§ 
gm{hË¶mer Agbob§ ZmV§ 
nhm¶bm XoIrb A{O~mV 
doi ZgVmo Am{U Vgm dmdhr 
ZgVmo. {eH$dÊ¶mÀ¶m ¶m 

~§{XñV nÕVr_wio doJdoJù¶m 
{df¶m§Zm OrdZ Am{U g_mOmer 

OmoS>U§ amhÿZM OmV§.
 Va§J AmVm nXdr AÜ¶¶ZmÀ¶m 

{Vgè¶m dfm©V hmoVm. Hw$R>bmVar ñnoeb {df¶ 
{ZdS>Ê¶mMr Ë¶mÀ¶mda doi Ambr Voìhm Ë¶mMr {ÛYm 
_ZpñWVr Pmbr. BVa Xþgè¶m {df¶m§_Ü¶o H$[aAaÀ¶m 
A{YH$ Mm§Jë¶m g§Yr Agë¶mZo, Ë¶mbm AmdS>Umam 
{df¶ Ë¶mZo Z {ZdS>Vm, Ë¶m Xþgè¶m (^bË¶mM) {df¶mMr 
{ZdS> H$amdr Agm gëbm Ë¶mbm XoÊ¶mV Ambm.
 ¶m gJù¶m Xaå¶mZ Va§Jbm H$m°boO_Ü¶o H$mhr 
_m¡ë¶dmZ jU Jdgbo hmoVo. Ë¶mÀ¶m Y_mb {_Ìm§Mm 
_moR>m H§$ny hmoVm - Va§J, {ddoH$, ZmP, J[a_m, aPm, 
Wm°_g, [a\y$, gm¶m, noñQ>Z gJio EH$_oH$m§Mo KQ²>Q> {_Ì 
hmoVo. H$m°boO g§në¶mZ§Va Vo H°$ÝQ>rZ_Ü¶o VmgZ² Vmg _OoV 
Kmbdm¶Mo Am{U AZoH$Xm añË¶mÀ¶m H$S>obm Agboë¶m 

MhmÀ¶m ñQ>m°bda nwÝhm EH$Ì O_m¶Mo. Ë¶m§Zr EH$_oH$m§Mr 
H$miOr Va KoVbrM {edm¶ OJÊ¶mÀ¶m MT> CVmamV 
Amnmnë¶m narZo EH$_oH$m§Zm AmYma Úm¶bmhr gwédmV 
Ho$br. Ë¶m§À¶mH$S>o ~mobÊ¶mgmaI§, EoH$Ê¶mgmaI§, eoAa 
H$aÊ¶mgmaI§ Am{U ì¶º$ H$aÊ¶mgmaI§ Iyn H$mhr hmoV§. 
Ho$di ñdV…~ÔbM Zmhr Va, ZmVog§~§Y Am{U BÀN>m, 
nmbH$m§Mm Am{U _hm{dÚmb¶mMm Ë¶m§À¶mda Agbobm 
VmU, ñWm{ZH$ Am{U OmJ{VH$ ~mVå¶m, amOH$maU 
Am{U YmoaUo, g§Kf© Am{U ñdßZ, VÎdkmZ Am{U Ë¶mMm 
amoOÀ¶m OJÊ¶mVbm dmna... Ago AZoH$ {df¶!
 _hm{dÚmb¶mVrb dJm©~mhoaÀ¶m ¶m _wº$ 
AdH$memZo Va§J Am{U Ë¶mÀ¶m {_Ì _¡{ÌUtZm VgM§ BVa 
AZoH$ {dÚmÏ¶mªZm àJë^ Ho$b§. ^mdZm, g§Kf©, ZmVog§~§Y 
Am{U gVV H$amdr bmJUmar {ZdS> ¶m gJù¶mbm    
gm_moa§ OmÊ¶mgmR>r Amdí¶H$ AgUmar H$m¡eë¶o ¶mM _wº$ 
AdH$memZo Ë¶m§À¶mV éOdbr Am{U Ë¶m§Zm g_¥Õ Ho$b§. 
¶m H§$nybm EH$ àíZ _mÌ AZoH$Xm nS>m¶Mm, _J dJ©, 
à¶moJemim Am{U J«§Wmb¶ hoM g_¥Õ hmoÊ¶mM§ AdH$me 
H$m ~Zy eH$V Zmhr?
 Va§J Am{U Ë¶mÀ¶m H§$nybm nS>bobo àíZ AJXrM 
ñdm^m{dH$ hmoVo. {H$_mZ g§doXZerbVm Agboë¶m 
Hw$Umbmhr Vo {dMma H$am¶bm ̂ mJ nS>Vrb Ago. ¶m~m~V 
AmOy~mOybm ZOa Q>mH$br Va H$m¶ n[apñWVr Amho?
 Joë¶m H$mhr dfmªV, {ejU Am{U e¡j{UH$ 
g§ñWm§_Ü¶o KS>Umè¶m n[adV©ZmÀ¶m g§X^m©V ~aoM ZdrZ 
{dMma _m§S>bo OmV AmhoV. Ë¶mn¡H$s EH$ åhUOo {ejUmVrb 
‘{dÚmWu H|${ÐVVo’ da ^a XoU§. ~è¶mM _hm{dÚmb¶m§Zr 
ñdV…À¶m pìhOZ ñQ>oQ>_|Q²>g Am{U do~gmBQ²>g_Ü¶o ‘{dÚmWu 
H|$Ðr^yVVm’ g_m{dîQ> Ho$br Amho. Amnë¶m ÑpîQ>H$moZmV 
~Xb H$ê$Z Vmo ‘AÜ¶mnZmH$Sy>Z {eH$Ê¶mH$S>o’ Agm¶bm 
hdm hr JaO Ë¶m§Zr doirM AmoiIbr Amho. àH$ën, 
AgmBZ_|Q>, JQ>MMm© d gmXarH$aU ¶mgmR>r AZoH$       
_hm{dÚmb¶m§Zr Ë¶m§À¶m {eH$dÊ¶mÀ¶m nÕVrMr Zì¶mZo 
g§H$ënZm d aMZm Ho$br Amho. ‘{dÚmWu-H|${ÐVVm’ hr 
Ho$di dJm©V {eH$Ê¶mÀ¶m nÕVt_Ü¶o ~Xb H$aÊ¶mnwaVr 
_¶m©{XV Amho H$m H$s dJm©~mhoarb AdH$memV {ejH$ 
Am{U {dÚmWu ¶m§À¶mV Agbobo g§~§Y Am{U {ejH$m§Mm 
{dÚmÏ¶mªH$S>o nmhÊ¶mMm ÑîQ>rH$moZ ¶m XmoÝhrV XoIrb  
A_wbmJ« ~Xb hmoÊ¶mMr {ZH$S> Amho? 
 {dÚmÏ¶mªZm ñdV…M§ _Z Amho Am{U ho 
VéU ñdV§Ì {dMma H$ê$ eH$VmV ho _hm{dÚmb¶m§Zr            
g_OyZ-C_OyZ ghf© ñdrH$maÊ¶mMr doi Ambr Amho.
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Ibrb {O~«mZ åhUVmV Ë¶mà_mUo,

”Your children are not your children.
They are the sons and daughters of   
Life’s longing for itself.
They come through you but not from you. And 
though they are with you,   
they belong not to you.
You may give them your love but not          
your thoughts.
For they have their own thoughts.
You may house their bodies but not   
their souls,
For their souls dwell in the house of   
tomorrow, Which you cannot visit, not even in 
your dreams.
You may strive to be like them, but   
seek not to make them like you.
For life goes not backward nor tarries with 
yesterday’’
 ‘gwa{jV Am{U gj_, nXmZwH«$__wº$ Am{U 
ñnYm©_wº$, {Z^©¶ e¡j{UH$ dmVmdaU {Z_m©U H$aUo hr 
e¡j{UH$ g§ñWm§Mr ̂ y{_H$m AgU§ JaOoM§ Amho. gmÀ¶mVbo 
EH$gmaIo {dÚmWu ~ZdÊ¶mEodOr gO©Zerb {dÚmWu 
KS>dUo hr à{H«$¶m gwé H$aUo Am{U Z§Va Vr _O~yV H$aUo 
¶mM {XeoZo gJio à¶ËZ ìhm¶bm hdoV. gO©Zerb Am{U 
J§^ra {dMmam§Zm àmoËgmhZ XoUmam, nañna AmXamMr _yë¶o 
OmonmgUmam, CXmanUo gd©g_mdoeH$ Am{U gÝ_mZmMr 
OmUrd OnUmam EH$ {Ma§VZ CËgmhr AdH$me AgU§ 
ho _hm{dÚmb¶m§gmR>r AË¶mdí¶H$ Amho Am{U ~hþYm, 
_hm{dÚmb¶m§Mm ‘e¡j{UH$ g§ñWm’ åhUyZ ~haÊ¶mMm hm 
EH$M _mJ© Amho.
 BVam§Zr gj_ ìhmd§ åhUyZ {ejUVÁk Am{U 
àemgH$ Amnb§ EH$ nmD$b _mJo KoD$Z ñdV…bm 
OmUrdnyd©H$ ‘Aj_’ H$aÊ¶mg BÀNw>H$ AmhoV H$m? 
 Va§J, Ë¶mMo {_Ì Am{U BVa AZoH$ VéU 
VéUtZm ho OmUyZ ¿¶m¶Mr Iyn BÀN>m Amho.

(_amR>r ^mfm§Va: AM©Zm Xr{jV) 

g§nmXH$s¶
 Here is the second issue of Warta! 
The quarterly publication of MSFDA 
Warta is an opportunity to deep-dive into 
MSFDA values.
 In this edition, we explore student-
centricity in the ever-evolving landscape 
of higher education. There is a need for 
paradigm shift from a top-down approach 
to placing students at the centre, ‘the core’ 
of the education system. It is high time we 
realise that learning is shaped by many 
factors and one of the most important  
is the context, background, experience, 
and interest of the learner. While being 
together, sharing, and collaborating may 
be important, learning is also a personal 
journey of the learner.
 Student-centricity in education 
isn’t just a trend, it’s a necessity. We 
are a diverse and heterogeneous society 
and students come from varied social-
eco-cultural background. This needs 
to be appreciated and recognised in 
order to identify unique learning needs 
and interests. This simply means 
acknowledging that every student have 
a distinct learning pace & preference 
and the teacher needs to be mindful of 
weaving in a range of methods that enable 
a safe and enriching learning experience.
 Importantly, it means shedding 
away one’s power and position as a 
teacher-educator, considering it as a role 
rather than a static position, moving out of 
classrooms, reimagining the relationship 
between teacher and student, keeping 
well-being, creativity, and building 
critical thinking at the core.
 To conclude, student-centric 
education is a transformative shift 
that empowers students to be active, 
participants, taking charge of their 
learning. The teacher-educator playing 
the important role of an enabler-guide 
bosting the capacity and potential of 
every student.

g§nmXH$ ‘§S>i… 
hf©Xm ~m~aoH$a, Anydm© ~d}, JrVm§Obr XmVo, 
à{VH$ T>‘mb, g§O¶ bobo, gwhm{gZr XogmB©, 

gwOmWm daXamOZ, {g~rb Wm°‘g 

‘mJ©Xe©H$… {ZnwU {dZm¶H$, A§Ow Cßnb

A§H$ ‘m§S>Ur… g§Xoe ^§S>mao
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Community of Practice       
- Coming together to make 
sense of the elephant!
Asim Auti
Coordinator MS-DEED, IISER 

 Stories, whether based on history, 
mythology or fiction, shape our thinking and 
provide a framework for understanding the 
world around us, particularly in India where 
they are deeply ingrained in our culture. One 
such parable that has transcended generations 

is that of ‘the elephant and the blind 
men’. Fascinated and intrigued by 

something new that has entered 
the town, blind (wo)men try to 

grasp what it is by touching 
the elephant. Unable to 
get a holistic picture, 
they share subjective                       
interpretations based on 
their own experiences 
resulting in disagreements, 
and the situation comes to 
blows. 

 The story tells us that 
we have a tendency to claim 

absolute truth based on our 
limited, subjective experience, 

ignoring others’ personal 
experiences that may be equally true. 

Could something good come out of such 
subjective views of holistic systems? 

The teacher community: 
thoughts and actions 

 As science educators, we face new 
challenges in the classroom, almost every 
day, that require addressal, our version of the 
‘elephant’ in the (class)room. Given these 
varied situations, each of us carry a unique 

perspective on science education and practice, 
based on personal experience. For the teacher 
community, sharing these perspectives can 
enrich collective understanding of challenges 
and approaches in teaching, which in 
turn, would help the community innovate 
and create better learning experiences for 
students. 
 The ‘community of practice’ 
concept has been successfully explored in 
many professions, enabling practitioners 
to share knowledge, ideas and solutions to 
advance their fields. However, the teaching 
community, has not fully embraced this 
concept. Wherever sharing happens, most of 
the sharing gets centred around administrative 
workings that don’t concern us or policies 
beyond our purview. This article shares a 
few steps towards initiating and building a 
‘community of practice’ for educators in 
India. 

Seeking support from peers 

 The teaching community needs 
platforms to discuss various concerns, 
including student challenges, science 
practice in resource-limited environments, 
digital pedagogy, and implementing NEP 
2020 in classrooms. In today’s demanding 
educational landscape, a teacher cannot be 
expected to navigate these challenges alone, 
relying solely on individual abilities to guide 
students towards effective learning. 
 One relatively low hanging approach 
to building a ‘community of practice’ in 
education is peer-support among educators. 
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Building in person peer-support or meet up 
groups with teachers in local institutions or 
via regional collaborations,can offer insights 
into varied challenges, opportunities to share 
success stories and solutions, and build an 
understanding of larger educational initiatives 
such as policy and program changes. 

Building communities of individuals 
 In addition to local peer-support 
groups, community-led in-person or online 
forums or ‘Kattas (https://www.ibiology.org/
science-and-society/katta-model/)’ are good 
models for teachers to share ideas, concerns 
and solutions related to contemporary 
educational practice. These settings can 
prioritise topics that teachers want to listen to, 
discuss and act on. Nowadays, use of social 
media and communication applications like 
WhatsApp to engage teacher participants is 
very effective, and I can vouch for this via 
personal experience. 
 Steps could be taken to converge 
these practitioner groups to form a large and 
integrated community. While these systems 
may exist, it is up to us practising teachers to 
create a critical mass and extend the benefits 
of community sharing to practice. What 

comes out of these communities should also 
be tried and tested by individuals in their own 
classrooms, as there is no ‘one size fits all’ 
solution. Effectively shared ideas, concepts, 
and philosophies can help to enrich the 
academic environment and loop the feedback 
into the community. 

Faculty Development Programmes (FDPs)

 FDPs are meant to upgrade teacher 
skills in select fields, but why can’t they also 
serve as a platform for building a community 
of practice? This could be done via well-
designed teacher development programmes, 
focused on implementing a community of 
practice, via teacher education and training. 
Various educational and human resource 
development agencies could work together 
to network teachers nationwide and promote 
open forum environments for teachers to 
share practices and solutions. At the MS-
DEED programme (https://sites.google.com/
acads.iiserpune.ac.in/ms-deed-msfda-iiser-
pune/home?pli=1) at IISER Pune, initiated 
with the MSFDA (http://msfda.org.in/), 
Government of Maharashtra, we are trying 
out this approach by enabling environments 
for open interactions among teachers. 
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 We observe that FDPs, workshops 
and meetings that encourage networking 
among educators and promote a community 
of practice are beneficial for an educator’s 
growth. We have developed a few sessions 
and activities that facilitate open discussions 
on challenges and solutions for implementing 
new skills and knowledge gained during our 
workshops. Some participants have started 

discussions without our interventions. 
These learnings have allowed us to unlearn 
traditional teaching methods, embrace ideas 
of inclusivity in a diverse classroom, and 
explore new assessment techniques. 

Roles of academic administrators 

 In addition to community-led efforts, 
sustained initiatives will require continuous 
support from multiple stakeholders. 
Along with educators and academics, the 
administrators of Higher Education Institutes 
(HEIS), such as principals, directors and 
deans, can specify long-term visions and 

actions to bring teachers together to enrich 
local academic environments. Often, 
administrators belong to, or hail from, the 
same pool of educators working in the Indian 
education system, and therefore possess the 
insights and understanding needed to update 
policies and practices. 
 Administrators can design nationwide 
networking programmes for teachers, 

including those based on 
affinities to the subject 
being taught, regions, or 
languages. These formal 
networks will not only 
encourage teachers to 
share their professional 
experiences, but 
also enable modes 
of evaluation and 
assessment of 
teaching practices and 
interventions. 
 Taken together, 
‘community of 
practice’ platforms can 
foster the sharing of 
challenges, solutions, 
and approaches among 
teachers, with benefits 
across the teaching 
and learning spectrum. 
There’s strength in 

numbers, and together we can make sense of 
the elephant.
 The author wishes to thank fellow 
educators & administrators: Anand 
Deshpande, Apurva Barve, Ketaki Patankar, 
Malika Pathak, Prashant Ratnaparkhi, and V 
Pendsey. 
(Edited by Ankita Rathore and Karishma S 
Kaushik) 

Support pyramid for the teacher community (created by Asim Auti) 

This article has already been published on 
IndiaBioscience.org
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 India’s society, culture, history and 
politics have continuously been shaped 
by the multiplicity of her languages. The 
country is aptly described as a linguistic 
giant. So, how many languages are spoken 
in India? The country is home to speakers of 
about 461 languages (see Ethnologue https://
www.ethnologue.com/country/in). Of these 
447 languages are alive in the sense that they 
are actively used in daily communication 
while 14 are extinct - 
they no longer fulfil any 
communication need. 121 
of these languages have 
more than ten thousand 
speakers and twenty-
two of these are officially 
recognised in the Indian 
constitution. These include 
Assamese, Bengali, Bodo, 
Dogri, Gujarati, Hindi, 
Kannada, Kashmiri, 
Konkani, Malayalam, 
Manipuri, Marathi, 
Maithili, Nepali, Oriya, 
Punjabi, Sanskrit, Santali, 
Sindhi, Tamil, Telugu and Urdu. These are 
referred to as the ‘scheduled languages’ 
and 96.72 % Indians speak one of these 
languages as their mother tongue (Census, 
2011). Hindi is spoken by a majority of the 
Indian population (26.6%), followed by 
Bangla (7.94%), Marathi (6.84%) and Telugu 
(6.68%; source: Census of India 2011). Of the 
scheduled languages, Hindi is recognised as 
the national official language; English is used 
at the national level as a subsidiary official 
language. Post-independence, the Indian 

states were carved out along linguistic lines: 
Marathi in Maharashtra, Bangla in West 
Bengal, Kannada in Karnataka and so on. 
Hindi and the other scheduled languages are 
used as official languages in the Indian states 
– they are used in regional administration and 
education. Thus, unlike many monolingual 
countries which have a single official 
language (e.g. Japanese in Japan, French in 
France and so on), there is no single ‘Indian’ 

language.
  Enumerating 
languages in India is a 
ticklish issue, largely 
because of the blurred 
distinction between 
language and dialect. Hindi 
and Urdu are regarded as 
separate languages in spite 
of very strong linguistic 
similarities between 
them, as are Marathi and 
Konkani. The Tangkhul 
dialects spoken in the 
state of Manipur are not 
all mutually intelligible, 

but the speakers regard these varieties as 
constituting a single language. According to 
the Census, 43.6% of the population speaks 
Hindi as the mother tongue – this includes 
more than forty dialects of Hindi such as 
Angika, Awadhi, Bagheli, Bhojpuri, Braj, 
Chhatisgarhi and so on.  
 Languages carry signatures of 
the varied ancestries of the people of the 
land. Hence, like people, languages can be 
classified into various language families 
based on the genealogical similarities among 

The Lingustic 
Landscape of India
Sonal Kulkarni - Joshi
Prof. Deccan College, Pune

The main language        
families of India are the 
following: Indo-Aryan, 

this family includes 
major languages such as 
Hindi, Punjabi, Nepali, 
Marathi, Oriya, Bangla 
and Axomiya as well as                                 
tribal languages such as      

Bhili and Katkari.
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them. The main language families of India 
are the following: Indo-Aryan - this family 
includes major languages such as Hindi, 
Punjabi, Nepali, Marathi, Oriya, Bangla 
and Axomiya as well as tribal languages 
such as Bhili and Katkari. These languages 
have descended from the classical language, 
Sanskrit via the Prakrits. In the present times, 
the members of this language family spread 
from north-west India to north-east India, 
occupying the plains of north India. The 
Dravidian family of languages includes four 
major, literary languages in southern India 
– Tamil, Malayalam, Kannada and Telugu - 
as well as a number of tribal languages such 
as Toda in the Nilgiri Hills and Gondi and 
Malto in central India. The Munda group 
of the Austro-Asiatic languages includes 
Santali, Mundari, Ho and a few other tribal 
languages spoken in Central India. The 
Tibeto-Burman family of languages is 
represented by languages such as Manipuri, 
Bodo and almost a hundred other tribal 
languages spoken in north-east India. The 
Daic family of languages in Arunachal 
Pradesh and in Assam and the Andamanese 
language family in the Andaman islands 
are two smaller genealogical groups in the 
country. All of these language groups share 
ancestry with languages in other parts of the 
world: Indo-Aryan languages are historically 
related to languages in Europe which were 
derived from Latin and Greek. Thus Bangla, 
Hindi, Persian, English, German and Dutch 
are all distant cousins. The Munda / Austro-
Asiatic languages are genetically related to 
languages in Vietnam and Cambodia while 
the Tibeto-Burman languages are relations 
of languages spoken in Nepal, Myanmar, 
Bhutan and China. Speakers of the different 
language families are said to have arrived in 
the Indian sub-continent at different times in 
the prehistory of India; the ancestors of the 
speakers of the Great Andamanese language 
belonged, perhaps, to the first migration of 
humans out of Africa into South and South-
East Asia.
 A large proportion of Indians use their 
multilinguality to index multiple identities 

– local, regional, national and so on. Very 
often the knowledge of multiple languages 
is acquired not in school but in multilingual 
neighbourhoods. It is not at all uncommon 
for a child growing up in a town like, say, 
Solapur to speak a variety of Telugu  as the 
home language with the family, the local 
contact language, Marathi, with friends in 
school, a smattering of Kannada with the 
neighbours and some Hindi and/or English 
in the school. This linguistic division of 
labour is very characteristic of the Indian 
experience.
 Language in India has a complex 
relation with writing. Not all Indian 
languages are written though rich oral 
traditions flourished for these languages. The 
development of writing is associated mainly 
with commercial record-keeping rather than 
any religious or social activity. Scripts used 
in the present day for writing all Indian 
languages are predominantly derived from 
the Brahmi script. Devanagari or Nagari, its 
modern derivative, is used to write Hindi, 
Marathi, Konkani and Sanskrit.  
 The recitation of Devanagari system 
follows a phonetic order in which vowels 
precede the consonants. Symbols of the 
writing system are ordered such that sounds 
produced at the back of the mouth cavity (ka, 
kha, ga, gha) are followed by those produced 
progressively in the front of the mouth cavity 
(cha, chha, ja, jha and pa, pha, ba, bha). 
Another characteristic of the writing system 
is that the vowel is inherently present in 
the consonant symbol. Local scripts were 
devised and adopted for some languages – for 
example, Ol Chiki for Santali in Jharkhand, 
West Bengal and Orissa; Kaithi and Tirhuta 
for Maithili.  Some Indian languages are 
written in more than one script – Devanagari 
and Perso-Arabic for Sindhi; Devanagari, 
Malayalam, Kannada, Perso-Arabic and 
Roman for Konkani.
 Irrespective of their varying 
ancestries, the speakers of the various Indian 
languages have not lived in isolation. Over 
millennia, they have intermingled for social, 
economic and other reasons. In the process, 
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Through the Lens - 
a photography exhibition on higher education

The agitated female students of this college complain about having to wash 
dishes during an NSS camp while their male counterparts get away saying 
that it’s a woman’s job. However, the complaint continues to be laughed at.                                                          

How deeply ingrained these gender roles are!

their languages have been enriched with 
words and constructions from the surrounding 
languages. Such processes of assimilation 
and convergence define the Indianness of 
the multitude of languages. For example, all 
Indian languages have echo forms such as 
cay-vay ‘tea and such other things’ in Hindi, 
killa-billa ‘fort and such other things’ in 
Marathi, iskul-phiskul ‘school and the like’ 
in Oriya, bokop-tokop ‘brothers and the like’ 

in Santali, kudirai-gidirai ‘horses and such 
other animals’ in Tamil, etc.; vector verbs 
such as likh dalo ‘write (it) and be done with 
it’ in Hindi, hak bidu ‘put (it) and be done 
with it’ in Kannada, and so on. These and 
several other such shared linguistic traits 
highlight the unity underlying the country’s 
linguistic diversity.

MSFDA in collaboration with Photography Promotion Trust (PPT) conducted a programme 
for faculty and students from selected colleges of Maharashtra.
The programme was an enriching learning experience for 40 participants to engage with 
Padmashri awardee Sudharak Olwe, a social documentary photographer along with other 
resource persons Prof. Y.S.Alone, teacher at JNU; Amrit Gangar, film historian, critic, curator 
and writer; Sanjeev Sonpimpare, award-winning visual artist/painter; artist Riyaz Komu. The 
three-phase programme enabled participants to be amateur documentary photo-storytellers.
The programme culminated into a permanent exhibition displayed at MSFDA Pune providing 
an intriguing glimpse into the world of academic spaces through the multi-layered narratives 
of the students and teachers.

(Herein, we share one photograph from the exhibition along with its caption)
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 _mJrb dfu E{àb _{hÝ¶m_Ü¶o E_.Eg.E\$.
S>r.E. V\}$ _hmamîQ´>mVrb àmMm¶mªgmR>r EH$ A{Ve¶ gw§Xa 
Agm “Transition to Leadership” à{ejU H$m¶©H«$_ 
Am¶mo{OV H$aÊ¶mV Ambm hmoVm. gmYmaUV… e¡j{UH$ 
OJVm_Ü¶o AgVmo, Ë¶mhÿZ hm H$m¶©H«$_ \$maM {Zamim 
hmoVm. Om°Z S>rdo ¶m A_o[aH$Z {ejU VkmMo EH$ \$ma 

à{gÕ dm³¶ Amho. Vo åhUVmV, ‘‘{ejU åhUOo 
OrdZmZw^dmMr V¶mar ZgyZ Vmo gmjmV 

OrdZmZw^d AgVmo. Vgm Vmo AgUo 

Ano{jV AgVo.’’ ^maVmÀ¶m 
2020À¶m e¡j{UH$ YmoaUm_Ü¶o 
H$mhrgm hmM {dMma A{^àoV 
Amho. {ejU ho ^¶_wº$, 
gmjmV AZw^dm{Y{ð>V, 
àË¶jXeu d H$m¡eë¶m{Y{ð>V  
Agmdo Aer ÑîQ>r ¶m ZdrZ 
e¡j{UH$YmoaUm_Ü¶o          _
m§S>bobr Amho. àmMm¶mªgmo~V 
Pmboë¶m ¶m H$m¶©H«$_m§_Ü¶o 

E_.Eg.E\$.S>r.E. Zo ZdÑîQ>r 
XoÊ¶mMm, H$ëQ>rdoQ> H$aÊ¶mMm 

à¶ËZ Ho$bm Amho.

 àmMm¶© ¶m nXmMr EH$ _moR>r 
J§_V Amho. \$º$ EH$M qH$dm doJdoJù¶m _

hm{dÚmb¶mMm {dMma Ho$ë¶mg àmMm¶© ho gdm}ƒ nX 
g_Obo OmVo. gd© {ZU©¶ ho ¶m _Ü¶dVu nXmdê$Z ¿¶mdo 
bmJVmV. nU g§nyU© Cƒ {ejU joÌmMm {dMma Ho$ë¶mg, 
àmMm¶© ho ~è¶mn¡H$s ~mø dVw©im _Ü¶o Agbobo nX Amho. 
Cƒ {ejUmÀ¶m CVa§S>r‘Ü¶o àmMm¶© ho AJXrM n{hë¶m 
nm¶arda AgVmV. ¶m XmoÝhr pñWVrMo ^mZ AgUo Am{U 
Ë¶mMm g_Vmob amIVm ¶oUo, ho àmMm¶mªgmR>r Iao Va 
AmìhmZM AgVo. åhQ>bo Va EH$b Am{U åhQ>bo Va 
gdmªgmo~V, Ago H$m_ àmMm¶mªZm gVV {Z^dV amhmdo 

H°${bS>moñH$mon 
gw{MÌm Am. ZmB©H$ 
àmMm¶m©, Omoer-~oS>oH$a H$bm d dm{UÁ¶ _hm{dÚmb¶ (ñdm¶Îm)

bmJVo. Ë¶m JmoîQ>rMm VmUhr AgVmo. EH$ _wIdQ>m H$m¶_ 
MT>dbobm AgVmo. 

 ¶m H$m¶©H«$_m_wio ¶m gd© VmU-VUmdmVyZ WmoS>o 
_wº$ hmoVm Ambo. EadrÀ¶m EH$Q>onUmÀ¶m H$ënZoVyZ _wº$s 
{_imbr, H$maU {VWo Ambobm Omo Vmo Amnë¶mgmaImM 
Amho ho g_OV hmoVo. ¶m H$m¶©H«$_m§_Ü¶o Zo_Ho$ H$m¶ H$m¶ 
hmoVo? _m{hVr, {dMma, ^mdZm ¶m gdmªMo EH$_oH$m§gmo~V 
Ho$bobo AmXmZ-àXmZ hmoVo. H$ënZmeº$sbm MmbZm XoUmar 
AZoH$ H${WV BWo hmoVr. EH$_oH$m§Mo AZw^d, {ZU©¶mË_H$ 
(judgmental) Z hmoVm, VmSy>Z nmhVm ¶oV hmoVo Am{U 
Cƒ {ejUm{df¶rMr AZoH$ H${WV, AZoH$ g§dmX, H$mhr 
{dg§dmX ¶m g§nyU© MMm©{dídm_Ü¶o hmoVo.

 Iao gm§Jm¶Mo Va, Oo H$moUr _mÝ¶da BWo Ambo 
hmoVo Am{U Oo H$moUVo {df¶ M{M©bo Jobo. Ë¶m gdmª_wio Cƒ 
{ejUm{df¶rMm EH$ emo^mXe©H$ AmH¥$VrMm AmagmM 
(kaleidoscope) V¶ma Pmbm. ZoV¥Ëd {dH$mgmMo ~hþA§Jr 
{díbofU, ZoV¥ËdmMo e¡j{UH$, ~hþ Am¶m_r Xe©Z, ¶m 
gd© nañnag§dmXm _YyZ gVV KS>V hmoVo. ¶mVrb H$mhr 
R>iH$ {df¶ nwT>rb à_mUo hmoVo. ZoV¥ËdmMm _mZgemñÌr¶ 
{dH$mg, _Ü¶dVu àemgZ (hardcore administration), 
àemgZ d H$m¶Xm, ZmQç>mZw^dmVyZ {ejU, ^maV Am{U 
B§{S>¶mMm ̂ oX (divide), g_mO^mZ, amOH$s¶ ̂ mZ,  ñd-
^mZ, AmnU C^o Agbobo B{VhmgmMo Q>ßno, ^{dî¶H$mi 
Am{U BVa Iyn H$mhr. {ejU joÌmVrb AZoH$ {X½JO 
_mÝ¶da ¶m H$m¶©H«$_m§_Ü¶o g§gmYZ-ì¶º$s (resource 
person) åhUyZ Ambo hmoVo. Ë¶m§Mo àË¶oH$mMo {ejU 
joÌmVbo, gm_m{OH$ joÌmVbo, ¶moJXmZ dmXmVrV hmoVo. 
Varhr ¶m gd© _mÝ¶da _§S>ir {df¶r OmUdbobm EH$ 
gm_mÝ¶ {deof qH$dm YmJm åhUOo Ë¶m§Mm gmYonUm, Ë¶m§Mr 
{ejUm{df¶rMr d {dÚmÏ¶mª{df¶rMr, g_mOm{df¶rMr 
H$iH$i, nm¶ _mVrV KQ²>Q> amodyZ AmH$membm JdgUr 
KmbÊ¶mMr d¥Îmr, ‘‘¶m gdmªMm, ¶m öX¶rMo ’’- Ë¶m öX¶r 
Agm n[aUm_ Am_À¶mda Pmbm.
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 Ë¶m§Zr ñdV… Amnmnë¶m {R>H$mUr Ho$boë¶m AZoH$ 
à¶moJm§Mr MMm© Am_À¶m gmo~V KS>br. gVV à¶moJerb 
AgUo, Z H§$Q>miVm N>moQ>o N>moQ>o H$m hmoB©Zm, nU ZdZdo 
CnH«$_ H$aV amhUo hr Verhr àmMm¶© nXmH$Sy>Z Agbobr 
Anojm Amho. Ë¶m_wioM Aem AZoH$ à¶moJm§Mr _m{hVr 
Pmbr. WmoS>ogo {Zamio Am¶m_ Agboë¶m XmoZ à¶moJm§Mm 
{ZX}e BWo AmdOy©Z H$amdmgm dmQ>Vmo. Vo åhUOo S>m°. 
AmZ§X ZmS>H$Uu ¶m§Zr _m§S>bobr àkm n[aga hr g§H$ënZm. 
(Or Amåhr Am_À¶m _hm{dÚmb¶m _Ü¶o am~dm¶bm 
gwédmV Ho$br). VgoM lr. AVwb noR>o ¶m§Zr   _m§S>bobr, 
ZmQç>mZw^dmVyZ {ejU d g§ñH$ma hr g§H$ënZm. àkm 
n[agaMr ÑîQ>rhr Iyner ^¶_wº$, {ejUmÀ¶m Odi 
OmUmar g§H$ënZm Amho. AmnU AmO ßbmpñQ>H$ _wº$ 
n[aga VgoM n¶m©daUmg AZwHw$b Agm n[aga (eco-
friendly campus) ¶m~Ôb Iyn ~mobVmo, Ë¶m{df¶r H$m_ 
H$aVmo Amnbr BH$mo{gñQ>r_ Amnbm ^modVmb ñdÀN>, 
àXÿfU_wº$ Agmdm Agm H$Q>mj Amnë¶m gdmªÀ¶m 
_Zm_Ü¶o AmO AgVmo. ¶mM YaVrda, Oa H$m AmnU 
^mdZm_wº$, ^¶_wº$ n[aga Á¶mbm Ë¶mbm Amnbo dmQ>mdo 
Agm ^mdnyU© n[aga {Z_m©U H$ê$ eH$Vmo H$m? Am{U 
H$gm? hm {dMma àkm n[agaÀ¶m g§H$ënZo_Ü¶o Amho. 
VgoM nwñVH$ d dmMZm{df¶rÀ¶m, ZmQç>m{dîH$mam§_YyZ 
Á¶m_Ü¶o {dÚmÏ¶mªMm àË¶j gh^mJ AgVmo, Vmo EH$ 
g§ñH$ma {Z_m©U H$aÊ¶mV, dmMZmMr JmoS>r bmdÊ¶mV, 
dmMZmer _¡Ìr gmYÊ¶mV, H$gm Cn¶moJr R>ê$ eH$Vmo ho 
bjmV Ambo. 

 gd© OJmÀ¶m kmZmMr Jwé{H$ëbr R>abobm 
JwJb (google) hmVmV KoD$Z {\$aUmè¶m {dÚmÏ¶mªZm, 
nwñVH$ hmVmV Yê$Z, nwñVH$m§er g§dmX gmYm¶bm 
{eH$dUo, ho EH$ IamoIaM \$ma _moR>o AmìhmZ Amho. 
Vo AmìhmZ nobVmZm Ago H$mhrVar AmJio-doJio, 
AZno{jV (out of the box) H$aUo Iao åhUOo IynM 
JaOoMo Amho. àkm n[aga g§H$ënZogmo~V, ZmQç>mZw^dmVyZ 
{eH$Ê¶mMmhr à¶moJ Amåhr _hm{dÚmb¶m_Ü¶o am~{dbm. 
¶m à¶moJmH$[aVm ‘‘H$dr J«og’’ ¶m§À¶mdarb ‘‘H$dr OmVmo 
V|ìhm’’ øm  H$m¶©H«$_mMo gmXarH$aU (_wi boIZ d 
a§Jmd¥Îmr S>m°. g_ra dg§V Hw$bH$Uu) {X½Xe©H$ lr. A{_V 
dPo ¶m§Zr Ho$bo. J«ogm§À¶m gm{hË¶mÀ¶m A{^dmMZm _YyZ 
EH$ AZmoIm OrdZmZw^d {dÚmÏ¶mªn¶ªV nmohmoM{dÊ¶mMm 
à¶ËZ Ho$bm. Aer doJdoJù¶m {df¶m§Zm dm{hbobr AZoH$ 
gÌo ¶m H$m¶©emio_Ü¶o Pmbr. E_.Eg.E\$.S>r.E.À¶m 
nXm{YH$mè¶m§er _wº$ g§dmX Pmbo. Am_Mo _mJ©Xe©H$ 
Agbobo Ago ho bmoH$ Zì¶m {dMmam§Zr, Zdo H$mhrVar 
H$aÊ¶mÀ¶m àoaUoZo BVHo$ ^mamdbobo hmoVo, CËgmhr hmoVo 
Am{U Varhr {dZ_« hmoVo. Ë¶m§Mm CËgmh AZm¶mgmM, 
Am_À¶m_Ü¶o g§H«${_V Pmbm hmoVm. nwÝhm EH$Xm VéU, 
nwÝhm EH$Xm {dÚmWu Am{U nwÝhm EH$Xm CËgmhr, 
Pmë¶mgmaIo Amåhm gJù¶m§ZmM dmQ>V hmoVo.

 Á¶mbm Iao åhUOo ¶m g§nyU© H$m¶©emioMr 
\$blwVr d H$igmÜ¶m¶ åhUVm ¶oB©b, Ago gÌ åhUOo 
JéS>_mMr darb ‘‘ñd: Am{U g§K ì¶dñWmnZ à{ejU’’ 
(self team management). AJXr gwédmVrbm                                    
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JéS>_mMrdarb  gÌmZo 
H$m¶©emioMm àma§^ 

Pmbm. nwîH$amO AmnQ>o 
d àem§V Omoer ¶m§À¶m 

XoIaoIr_Ü¶o OdiOdi 
AS>rM {Xdg ho à{ejU gwê$ 

hmoVo. gd© pñQ>[aAmo Q>mBßgZm N>oX 
XoV à{ejUmMr gwédmVM AË¶§V doJù¶m 

àH$maÀ¶m ñd-AmoiIrÀ¶m IoimVyZ Pmbr. amoOÀ¶m 
dmnamVbo (casual) H$nS>o KmbyZ {ZgJm©À¶m gm{ZÜ¶mV 
{OWo a|OMm nÎmm ZìhVm, {OWo _mUgm§nojm A{YH$ PmS>o 
Am{U dmhZm§nojm A{YH$ njr hmoVo, Aem em§V Am{U 
aå¶ {R>H$mUr amhUo hrM _moR>r CnbãYVr hmoVr.

 doJdoJio gm§{KH$ Ioi, EH$_oH$m§da Ho$bobr 
Hw$aKmoS>r, qOH$Ê¶mgmR>rMr ñnYm© Am{U qOH$Ê¶mgmR>r 
Amnë¶m _§S>itZm EH$OyQ> R>odmdo bmJUo Aem AZoH$   

J_Vr O_Vr H$aVm Amë¶m. amÌr nm¡{U©_oÀ¶m Mm§XÊ¶mV, 
gd© àmMm¶© _§S>ir BVaÌ {dIéZ Q´>oOah§Q> IoiV hmoVr. 
Á¶m gd© JmoîQ>r H$aVmZm AmnU N>moQç>m _§S>itZm, 
{dÚmÏ¶mªZm ~KV AgVmo, Ë¶m gJù¶m JmoîQ>r àmMm¶© BWo 
ñdV… H$aV Am{U AZw^dV hmoVo. Amåhr àmMm¶© nXmMm 
H$moQ> H$mTy>Z, {dÚmÏ¶mªÀ¶m OrÝg Hw$S>Ë¶mV H$Yr {eabmo, 
Vo Am_Mo Amåhmbmhr H$ibo Zmhr. ¶m gJù¶m Ioim§_
Ybm eodQ>Mm ^mJ åhUOo am°H$ ³bmB§q~J hmoVo. H$YrVar 
~moby bmJbobo JwS>Ko, _mJo bmJbobr EImXr Jmoir, bmoH$ 
H$m¶ åhUVrb! ¶mMm YmH$, emo^V§ H$m ¶m d¶mbm? 
- Aem gJù¶m S>mo³¶mVë¶m Jm|Yimbm ~mOybm H$mTy>Z 
Amåhr _§S>ir Xmoè¶m-{~am ~m§YyZ rappling H$aV hmoVmo.

 dada nmhVm CËgmhmZo, J_VrZo, _OoZo ^abobm 
hm Ioi, Q´>oPa h§Q> Mo {Za{Zamio Q>ßno d nÎmo emoYV 
nwÝhm H°$ånÀ¶m AmdmamV Ambobmo Amåhr Am{U emoYyZ 
H$mT>boë¶m Am_À¶mM Q>moß¶m... Ia§ åhUOo ‘‘VwP§ Amho, 
VwP§ nmer...’’ hmM AZw^d XoD$Z Jobm. lr. AmnQ>o d lr. 
Omoer Am{U Ë¶m§Mm g§nyU© g§K ¶m§Zr AË¶§V {dMmanyd©H$ 
Agm EH$ {Od§V OrdZmZw^d, Omo åh§Q>bo Va Iam nU 
åhQ>bo Va gO©ZerbnUo {Z_m©U Ho$bobm Agm AZw^d, 
Amåhmbm {Xbm qH$dm Amåhmbm Vmo {Z_m©U H$aÊ¶mMr 
ÑîQ>r {Xbr. Iyn Y_mb, Iyn _Om Am{U Iyn gmao 
{ejU Agm EHy$U ¶m H$m¶©emioMm ~mO hmoVm.

 amîQ´>r¶ e¡j{UH$ YmoaUmÀ¶m ÑîQ>r{df¶r AmnU 
AmO Iyn EoH$Vmo¶, ~mobVmo¶ nU hr ÑîQ>r Amnmnë¶m 
{R>H$mUr EH$ {_eZ åhUyZ am~dUo ho AmO àË¶oH$ 
àmMm¶©, {ejH$, {dÚmWu, nmbH$ VgoM {ejHo$Va 
H$_©Mmar dJ©, ¶m gJù¶m§Mo AmÚ H$V©ì¶ Amho. VgoM 
Vo EH$ {ed-YZwî¶ nobÊ¶mgmaIo AmìhmZhr Amho. 
Ë¶m_wioM _bm Ago dmQ>Vo, AmnU AmhmoV Ë¶mhÿZhr Xÿa 
OmD$Z, WmoS>§go Amnë¶m n[apñWVrH$S>o ~KVm Ambo, Va 
Z¸$sM Amnë¶mbm ho AmìhmZ nobÊ¶mg Ë¶mMm \$m¶Xm 
hmoD$ eH$Vmo. gd© {ejH$m§Zr Am{U àmMm¶mªZr Oê$a 
¿¶mdm, AgmM hm AZw^d Amho. E_.Eg.E\$.S>r.E V\}$ 
Xadfu EH$Xm Var Aem nÕVrZo H$m¶©H«$_ ¿¶mdm, Aer 
{dZ§Vr Amho. Á¶m§Zr EH$Xm hm AZw^d KoVbm Agob, 
Ë¶m§À¶mgmR>r A±S>ìhmg² (advance) à{ejU gwê$ 
Pmë¶mg _mPr ImÌr Amho, Amåhr gJio àmMm¶© Z¸$sM 
nwÝhm AmdOy©Z Ë¶mV gh^mJr hmoD$. 
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 It was an overwhelming moment. 
Thirty-three participants of MSFDA’s in-
house Faculty Induction Program (FIP) 
had gathered in a circle one last time in the 
resources room that had become their second 
home, to share one thing that had changed 
for them over the course of the program. As 
coordinator of the FIP, it was fascinating to 
see how diverse each one’s key take-away 
was, from the same four-week program that 
they had all participated in. 

 Some realized why defining 
clear learning outcomes is important,                       
while others understood 
how student-centric 
active learning is very 
effective, and yet others 
felt ready to try out new 
approaches like inquiry, 
constructivism or flipped 
classroom. Another 
few acknowledged that 
learners had different 
learning styles, whereas 
some realized that 
assessment can be for 
(and not just of) learning. 
One grew more comfortable with integrating 
technology in teaching, while another felt 
empowered enough to say “I don’t know” 
in the class. For many, there was an overall 
broadening of perspective – they said 
they would try to be more open-minded, 
empathetic and inclusive with students. One 
of them said that they will now be aware of 
power dynamics that can lead to exclusion of 
certain communities. A few mentioned their 

realization of how the physical environment 
affects learning, thus deciding to explore 
learning spaces other than the classroom. 
Someone wanted to do more field visits, 
while another was re-thinking her views on 
competition/comparison and learning. Many 
thought that the “power of pause” before 
taking a crucial decision was their biggest 
discovery, several said that the welcoming and 
non-judgmental ambience allowed them free 
expression, and one of them even expressed 
that the program had helped her cope with 
a huge personal loss. One common thread 

in all this diversity  was 
that, without exception, 
everyone had found 
lasting friendships 
during the course of the 
four weeks. 

 That final hour-and-
half of the program 
brought back memories 
of the month-and-half of 
preparation that had led 
to the culmination. The 
planning had begun with 
defining the program 

objectives and drawing up the schedule. 
For a four-week fully residential program 
meant for higher education faculty (who 
are no longer used to the ‘learner’ role!), 
it was very important to design a balanced 
learning experience. Balancing classroom 
sessions with field visits, collaborative group 
work with individual expression, intensive 
inputs with free time for reflection was a 
tightrope walk indeed! After several rounds 

Faculty Induction Program 
An Insider’s View
Apurva Barve
Centre Coordinator, MSFDA

Higher education teachers 
play the important role of 
preparing young adults 

to become sensitive 
and creative 

members of society 
and contribute 

meaningfully to the world.
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of discussions within 
the MSFDA core 
team, the course 
was organized into 
four broad themes, 
one for each week. 

 The first week 
would take a wider 

view to discuss 
the broad purpose 

of higher education, 
changing landscape of 

universities and emerging 
role of a college teacher, while 

familiarizing participants with the 
HEI structures, regulations and norms. 

The second and third weeks would zoom into 
the core roles of a college teacher - classroom 
transactions and interactions with students. 
After an in-depth exploration of how learning 
happens, a variety of pedagogical approaches 
focused on student-centric and outcome-
based learning would be introduced in Week 
2, along with discussions on assessment 
design for and as learning. Holistic student 
development and the factors essential for it, 

such as amenable learning spaces, building 
connections with students, including all types 
of learner diversities, would be explored in 
Week 3. The final week would zoom out to 
the big picture again, to view young teachers 
as path-breaking leaders and focusing on 
institutional development. Reflection and 
metacognition would be a recurring theme 
throughout, emphasizing on teaching as a 
reflective practice with continual learning 
from experiences.

 The framework finalized, the next 
critical step was to identify and contact the 
right resource persons. The diverse skill sets 
of MSDFA members as well as collaborators 
were leveraged, along with other external 
experts. Extensive discussions with each 
resource person followed. To encourage 
participants to make their classes more 
participatory and active, it was important to 
ensure that the FIP facilitators would also 
incorporate this approach in their sessions 
and align with the broad objectives. The 
cardinal rule that we set for ourselves was 
to maintain a friendly, empathetic and 
accessible atmosphere, where everyone 
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would have the opportunity and comfort 
to express themselves. As the registration 
began to filter in, we were happy to note that 
16 districts in Maharashtra were represented, 
with diverse disciplines such as engineering, 
political science, microbiology and more. 

 Within a few days, 33 unknown 
people had become friends, participating 
enthusiastically in the discussions, activities, 
assignments and outings. And almost in the 
blink of an eye, it was already time to say 
goodbye. The final feedback session brought 
home a sense of how strong our bond with 
the participants had grown and how rich the 
experience had been. The MSFDA campus 
would not be the same once they had all left!

 Higher education teachers play the 
important role of preparing young adults to 
become sensitive and creative members of 
society and contribute meaningfully to the 
world. Despite this, unlike lawyers, doctors, 
accountants (or even school teachers who 

require a B.Ed.) there is neither a “license to 
practice” nor any support or capacity-building 
to equip them for the role. With masters or 
PhD degrees, college teachers are experts 
in their subject domain; but they receive 
no orientation about the psychological, 
pedagogical and social aspects of higher 
education. Moreover, in the digital era of 
readily available information and emerging 
AI/ML technology, the role of a teacher is 
now that of a facilitator of learning. There 
is thus a need to orient teachers to the more 
human and humane aspects of education. 
This preparation has assumed even more 
relevance in the context of what National 
Education Policy 2020 envisages. The 
Faculty Induction Program is an attempt 
to bridge this gap, and the experience of 
the recently concluded batch has further 
strengthened our conviction of  the need and 
utility of such process-oriented, participatory 
capacity building programs. We look forward 
to many more in the future.
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 _hmamîQ´> amÁ¶ AÜ¶mnH$ {dH$mg g§ñWm åhUOoM 
(MSFDA) Zo KoVboë¶m Faculty Induction Program 

(FIP) ¶m à{ejUm _Yo _r OyZ 2023 _Yo 

gh^mJr Pmbo hmoVo.  

 _{hZm^aÀ¶m ¶m à{ejUmZ§Va _r      
_mÂ¶m {dÚmÏ¶mªH$S>o, VgoM Zoh_rÀ¶m 
dJm©H$S>o EH$m ZdrZ ÑpîQ>H$moZmVyZ 
nmhÊ¶mg gwadmV Ho$br Amho. 
Á¶màH$mao A{Ve¶ Mm§Jë¶m 
Ioir_oirÀ¶m dmVmdaUmV Amåhr 
à{ejU KoVbo Ë¶mà_mUo _r 
XoIrb _mÂ¶m {dÚmÏ¶mªZm ghO d 
gmoß¶m nÕVrZo H$go {eH$dVm ¶oB©b 

hm à¶ËZ H$arV Amho, Ogo H$s, 
{df¶ {eH$dV AgVm§Zm ^dVmbÀ¶m 

n[agamer Ë¶mMr OmoS>Ur H$aUo, Ë¶mda 
{dÚmÏ¶mªMr _Vo OmUyZ KoUo, hr _Vo _m§S>V 

AgVm§Zm dJm©V Ioir_oirMo dmVmdaU R>odUo OoUoH$ê$Z 
àË¶oH$ {dÚmWu gXa {df¶mer ghO OmoS>bm OmB©b. IaM§ 
Iyn N>mZ dmQ>Vo Ooìhm àË¶oH$ {dÚmWu ¶m à{H«$¶oV gh^mJ 
KoVmo d Ë¶mÀ¶m ñdV…À¶m g§H$ënZm R>m_nUo BVam§Zm 
gm§JVmo. ¶m gd© X¡Z§{XZ ~m~t_wio _mÂ¶m {dÚmÏ¶mª_Yrb 
AmË_{dídmg ÑT> hmoV Mmbbm Amho. {dÚmWu ho ñdV…M 
ñdV…Mo {ZarjU H$ê$ bmJbo AmhoV d EH$_oH$m§Mm AmXa 
XoIrb H$ê$ bmJbo AmhoV. VgoM Vo ZdrZ {ejU nÕVr 
{df¶r AdJV hmoV Mmbbo AmhoV. ¶m ZdrZ student 
centric {ejU nÕVr~Ôb _r {dÚmÏ¶mªMr _Vo OmUyZ 
KoÊ¶mMm à¶ËZ Ho$bm AgVm, Ë¶m§Zm {h {ejU nÕVr 
A{Ve¶ gmonr d AmdS>rMr dmQ>V Amho. _bm gm§Jm¶bm 
AmdS>ob {H$ _r AmOda Amåhr à{ejUmV {eH$boë¶m 
group discussion, activities, skits, keyword 
finding, flipped classroom, individual perceptions, 
connection reflection, experimentation, open 
source software AmXr KQ>H$m§Mm Cn¶moJ H$ê$Z 
nyd©V¶marZo amoO ZdrZ H$mhrVar {dÚmWm©Zm XoÊ¶mMm à¶ËZ 
H$aV Amho. _mÂ¶m gd©M {dÚmÏ¶mªÀ¶m Mohè¶mdarb 
^md ho _bm Iyn gwIX AZw^yVr XoUmao AgVmV. _r 
Ia§M Am^mar Amho _hmamîQ´> amÁ¶ AÜ¶mnH$ {dH$mg 
g§g§ñWoÀ¶m Q>r_Mr, à{ejUmg bm^boë¶m _mÝ¶dam§Mr 
d _mÂ¶m à{ejUmWu {_Ì _¡{ÌUrMr Á¶m§Zr _bm ZdrZ 
g§H$ënZm d Ë¶m§Mo AZw^d ghO Xody Ho$bo. _r Vwåhm 
gdmªH$Sy>Z KoVboM AZw^d OUy _mÂ¶m {dÚmWu{_Ìm§ 
~amo~a AdgarV amoO KoÊ¶mMm EH$ N>moQ>mgm à¶ËZ H$arV 
Amho! 

Zdo {dMma, 
Zì¶m dmQ>m
{Xn_mbm {Ì‘yIo
ghmæ¶H$ àmÜ¶mnH$, emgH$s¶ A{^¶m§{ÌH$s 

Am{U g§emoYZ ‘hm{dÚmb¶ 

Contact


